
TRA VINH UNIVERSITY JOURNAL OF SCIENCE, VOL. 13, NO. 3 (2023) DOI: 10.35382/TVUJS.13.3.2023.2429

STUDENTS’ PERCEPTIONS OF THE EFFECTIVENESS
OF THE FLIPPED CLASSROOM MODEL APPLIED TO ADVANCED

ENGLISH READING: A CASE STUDY OF ENGLISH MAJORS
AT THAI BINH DUONG UNIVERSITY

Nguyen Tran Hoai Phuong1∗, Nguyen Thuan Tuyet Suong2

Abstract – Self-study is considered one of
the indispensable skills of learners in general
and university students in particular in the 4.0
technology era. In order to develop the spirit
of active inquiry, knowledge acquisition, and a
flexible learning environment, this study exam-
ined the application of the flipped classroom
model for an academic Advanced Reading course
for students majoring in English. It aimed to
find out the factors affecting students’ awareness
and understanding of students’ perceptions of
the effectiveness of the flipped model for this
subject. Research results collected through in-
depth interviews with 15 students showed that
there were many positive responses to this model
and pointed out the limitations of the model for
Advanced Reading, suggesting how teachers can
develop more effective teaching methods in this
area.

Keywords: advanced reading, case study,
flipped classroom.

I. INTRODUCTION

Reading is one of the fundamental English
abilities that students should master since it will
help them study more information, discover more
facts, and enjoy more things. According to Nation
[1], reading is regarded as the primary source of
English as a Foreign Language (EFL) information
that can assist students improve their knowledge
and discourse structure. The fundamental element
of comprehension is the interplay between the
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reader’s past knowledge and understanding of the
knowledge from the text since reading without
comprehension would not be able to comprehend
the information in the text. Therefore, reading
comprehension is a key component enabling
learners to learn more and improve their reading
skills.

One thing that teachers frequently do to make
learning activities more active and creative is
to implement new learning models. More re-
cently, COVID-19 has had an impact on teaching
and learning in almost every higher education
institution, especially by reducing face-to-face
classroom instruction in favor of distance learn-
ing. Currently, online learning is being used to
encourage teachers and students to adopt current
e-learning strategies.

Using learning technologies like Learning
Management Systems (LMS) such as Google
Classroom, Microsoft Teams, Edmodo and Moo-
dle is one way that institutions can manage online
classes. By giving students the freedom to design
their learning and have access to a larger variety
of learning possibilities, it is feasible to improve
the quality of teaching and learning. Besides, for
students to learn a foreign language and advance
their skills under the direction of teachers, self-
study is equally crucial.

The flipped classroom (FC) model may
be suitable for implementing student-centered
learning in online environments. The flipped
classroom is a teaching method that flips the
usual learning setting. Students are introduced
to instructional content outside the classroom,
generally via video lectures or online resources,
and class time is devoted to interactive activities,
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discussions, and problem-solving. The flipped
classroom’s fundamental elements are active
learning, student-centered instruction, and
technological integration. Hence, it may solves
the issue of a classroom that is too theoretical
and doesn’t allow for enough practice or contact
between teachers and students. Valuable class
time is used for more useful activities, including
assignment support, when students take a more
proactive approach with self-study at home and
learning by doing in the classroom. According to
Basal [2], the most notable benefits of the flipped
model are the increased in-class time allocated to
dealing with complicated knowledge and
concepts, having more engaged talks, or doing
more activities. In addition, because technology
is developing quickly and providing our young
people with a variety of Internet-connected
devices, instructors now have the tools they need
to easily flip their classrooms. In other words,
compared to the typical course environment,
the FC seems to be better adapted to present
learners. So, an expected tendency in education
is a gradual shift toward new technology-based
techniques like FC. Regarding the use of
technology, Francl [3] said that FC, with their
recorded lectures readily accessible at any
time and from any location, might successfully
outperform other technological distractions in
the race for students’ attention.

In this study, the FC concept was used in the
learning and teaching process as an innovation
to replace traditional lectures in an advanced
English reading class for second-year students
majoring in English at Thai Binh Duong
University. The study hoped to learn more about
how students view the effectiveness of this model
from their experiences. The exploration was
guided by the following questions:

1. What are the experiences of the students
who took the Advanced English Reading course?

2. What are the factors that contribute to the
students’ perception on the effectiveness of the
FC approach in the Advanced English Reading?

In general, the flipped classroom approach
demonstrates that it contains a useful effect on

students’ execution and capability levels in En-
glish dialect aptitudes. For example, Hung [4]
pointed out that the flipped instructing approach
in English classes upgrades students’ common
scholastic performance. Although this technique
is popular, there doesn’t appear to be much
thorough study on the students’ perception of the
effectiveness of this model, particularly on the
four critical language learning abilities of writing,
listening, reading, and speaking [5].

II. LITERATURE REVIEW

A. The flipped classroom

Although the flipped classroom can provide
an innovative educational environment, the con-
cept is not entirely new. Teachers often assign
readings to their students as a preparatory home-
work assignment so that they would have some
prior knowledge for future class discussion.
Therefore, it is possible to think of this method
of teaching reading as an inverted classroom.
With conventional learning, students come to
class, learn with teachers and new material
through knowledge transfer activities, and then
practice doing homework at home. Conversely,
with flipped learning, practice activities tradi-
tionally completed at home are done within the
classroom, while knowledge transfer activities
which are traditionally done during course time
are given as homework through preparatory video
lectures, assignments and readings. By moving
knowledge transfer activities online, more les-
son time is available for dynamic learning-by-
doing activities. Like previous novel pedagogical
techniques, the flipped classroom received pos-
itive and negative comments from educational
professionals and educators. The struggle be-
tween supporters and opponents has sparked a
heated debate in the literature, motivating greater
research on the topic. While some researchers
suggest that the flipped classroom has positive
benefits, others argue the contrary, with worse or
no difference in learning outcomes detected.

To begin with, the flipped classroom approach
offers various benefits that have been recognized
by analysts around the world. One of the essential
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points of interest is expanded student engage-
ment. A study by Lage et al. [6] found that stu-
dents in a flipped classroom detailed higher levels
of engagement and dynamic interest in course
dialogs compared to those in a traditional lecture-
based classroom. Additionally, Strayer [7] con-
ducted a study in a college variable-based math
course and found that students within the flipped
classroom were more committed and illustrated a
more profound understanding of the material. The
flipped classroom also permits more personalized
learning encounters. According to a review by
Hew et al. [8], students in a flipped classroom
can advance at their own pace and get individ-
ualized support from the teachers. Furthermore,
the flipped classroom improves understanding,
critical thinking and application. McLaughlin et
al. [9] found that students in a flipped classroom
illustrated higher levels of basic understanding
in their composition assignments. The dynamic
learning and problem-solving exercises during in-
class sessions cultivated a more profound un-
derstanding of information and how it can be
applied. The benefits of the flipped classroom
approach include increased student engagement
[6, 7], personalized learning experiences [8], and
enhanced critical thinking skills [9].

Despite the numerous benefits, there are re-
searchers who have raised concerns and oppo-
sition to the use of flipped classrooms. One of
the main criticisms is the potential for increased
student workload. Strayer [7] found that students
in a flipped classroom reported spending more
time outside of class engaging with pre-class ma-
terials, which some students may perceive as an
additional burden. This increased workload can
lead to feelings of being overwhelmed and burn-
ing out, especially for students who are already
juggling multiple responsibilities. Second, in a
study by Abeysekera et al. [10], some students
expressed frustration with the responsibility to be
self-directed learners who must independently ac-
quire knowledge outside of the classroom. They
felt that the flipped classroom approach required
a higher level of motivation, discipline, and time
management skills, which not all students possess

equally. Another concern is the digital divide and
access to technology. Researchers such as Gilboy
et al. [11] have highlighted that students from dis-
advantaged backgrounds may lack access to the
necessary technology or reliable internet, which
can create inequities in learning opportunities.
This issue can exacerbate existing educational
disparities among students. Furthermore, Burton,
as cited in Taylor [12], stated that the time
and effort required to create materials such as
presentations or videos can be labor intensive
and onerous for teachers. Clearly, technical diffi-
culties, insufficient training, or lack of resources
can hinder the successful implementation of the
flipped classroom model. These concerns and
criticisms highlight the importance of addressing
workload balance, providing support for self-
directed learning, ensuring equitable access to
technology, and offering adequate training and
resources for instructors.

Overall, the flipped classroom model has
the potential to revolutionize traditional teach-
ing methods, fostering active learning, person-
alized instruction, and critical thinking skills.
However, it is essential to consider the concerns
and oppositions raised, working towards solutions
that promote equitable and effective implementa-
tion of the flipped classroom approach.

B. Advanced Reading

Reading is the foremost critical activity in
any language lesson. Reading serves as a way
to expand and consolidate one’s language skills
in addition to being an enjoyable hobby and a
source of information. Reading is also crucial for
gaining knowledge of other cultures, broadening
the mind, and understanding how other people
think and communicate in different languages.
Clearly, reading is undoubtedly a necessary prac-
tice for enhancing linguistic proficiency.

Advanced Reading is a subject that aims to
develop higher-level reading skills beyond basic
comprehension. These skills include critical read-
ing, analytical thinking, and the ability to evaluate
and synthesize information from various sources.
One important aspect of advanced reading is the
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use of reading strategies. According to research
conducted by Brown et al. [13], skilled readers
use a variety of strategies to comprehend and
analyze texts. These strategies include predicting,
clarifying, questioning, summarizing, and evalu-
ating. In addition, good readers are able to adjust
their strategies based on the type of text they are
reading and their purpose for reading.

Another key concept in advanced reading is
reading fluency. Fluency refers to the ability
to read smoothly, quickly, and with appropri-
ate expression. Research has shown that fluent
reading is important for both comprehension and
enjoyment of reading [14]. To help students gain
familiarity with different books while perusing, it
is critical to supply them with openings to read a
wide assortment of writings at their reading level.

In addition to reading strategies and fluency,
advanced reading also involves the ability to
analyze and interpret texts. According to the
National Reading Panel [15], comprehension is
the ultimate goal of reading, and it involves
the integration of three key components: de-
coding, vocabulary, and background knowledge.
Advanced readers are able to use their knowledge
of these components to analyze and interpret texts
in a deeper and more meaningful way.

In conclusion, advanced reading is an im-
portant subject that involves the development
of higher-level reading skills, such as reading
strategies, fluency, analysis, and interpretation.
To develop these skills, it is important to provide
students with a variety of texts and opportunities
to interact with texts in different ways. By doing
so, students can become more effective and confi-
dent readers who are better prepared for academic
and professional tasks.

C. Case study research

Case study research is usually connected with
qualitative research and plays a significant role in
investigating complicated matters in real and spe-
cific circumstances and contexts. This technique
has been used in a range of studies, particularly in
the social and life sciences. With a long-standing
history, it more than one definition and can be

defined as ‘an intensive study about a person,
a group of people or a unit, which is aimed
to generalize over several units’ [16]. MacDon-
ald et al. [17] further described case study as
‘the study of the instance in action’, and Yin
[18] described it as ‘an empirical inquiry that
investigates a contemporary phenomenon within
the real-life context.’ In general, the case study
approach is suitable for finding the answers to
‘how’ and ‘why’ questions, and as Suryani [19]
noted, the subject matter of the study can be basic
or complicated and focus on a single case or a
group of similar cases.

During the research process of the case study
method, many different methods of data collec-
tion can be used, but methods critically depend
on the researcher’s competence [20]. During in-
terviews, for example, the researcher needs to
have the capability to ask good questions and
understand and interpret the answers of the inter-
viewees. Furthermore, data should be collected
based on a protocol that describes the question
sections during the interview process. Regarding
the data analysis, Rowley [20] suggested that the
researcher needs to use all appropriate documen-
tation, evaluate all of the vital interpretations, and
utilize expert knowledge in the area of the case
study without bias or subjectivity.

III. RESEARCH METHODOLOGY

A. Research design

Qualitative research provides an understanding
of a circumstance or wonder that tells the story
instead of deciding cause and impact [21].
It is a methodical approach that seeks to
understand and interpret the complexities of
human experiences, behaviors, and perspectives.
Unlike quantitative research that focuses on
numerical data, qualitative research delves into
the depth and context of phenomena through
open-ended data collection techniques such as
interviews, observations, and content analysis. By
embracing the richness of narratives,
qualitative research provides an opportunity
to explore the intricacies of social phenomena,
cultural dynamics, and individual viewpoints. Its

19



Nguyen Tran Hoai Phuong, Nguyen Thuan Tuyet Suong CULTURE – EDUCATION – ARTS

strength lies in uncovering underlying meanings,
generating theories, and shedding light on the
‘how’ and ‘why’ behind various phenomena. As
a result, the qualitative research design chosen for
this study included in-depth interviews with 15
students participating in the ‘Advanced Reading’
course offered by the English Department within
the Faculty of Foreign Languages and Culture
Studies at Thai Binh Duong University (TBDU)
in the second term of the 2021 – 2022 academic
year.

With the in-depth interview method, a
cornerstone of qualitative research, a profound
exploration of participants’ perspectives and
experiences takes place. In these one-on-one
interactions, researchers engage in open-ended
conversations that encourage participants to share
detailed narratives and insights. By creating a
comfortable and trusting environment, in-depth
interviews unveil personal viewpoints, emotions,
and contexts that quantitative methods might
overlook. This method is particularly adept at
uncovering underlying motivations, social dy-
namics, and cultural influences that shape partic-
ipants’ responses. Researchers meticulously an-
alyze these rich narratives to extract themes,
patterns, and meanings, contributing to a deeper
understanding of the complexities within the re-
searched phenomenon.

B. Data collection

The information was collected using open-
ended questions during face-to-face interviews at
different locations on the TBDU campus, such
as the library and the English Division office,
or online via Zoom to suit the requirements
and convenience of the participants. Discussions
were recorded with the assurance that all the
recordings would be stored by the researchers and
not be distributed remotely.

Each interview took approximately 30 minutes
for each participant to answer the questions.
The interview began with the introduction of
the interviewer on the personal information, the
purpose of the study, the potential outcomes, and
asking for the interviewee’s permission to record

the interview. Formal organized interviews were
conducted for each member independently at the
start of the discussion. Unstructured follow-up
questions were then asked based on information
initially provided by participants, allowing more
freedom for participants to respond in an uncon-
strained and honest way.

C. Data analysis

Information analysis could be a key compo-
nent of subjective research. In the data analysis
phase, the recorded interviews were translated
verbatim, guaranteeing the precision of the trans-
lations. The next step included manually coding
the transcripts employing a categorical approach.
Researchers carefully examined through the tran-
scripts and recognized repeating topics, concepts,
or designs within the information. These subjects
were assigned specific names that represented
two catergories, ‘positive experiences’ and ‘neg-
ative experiences’. This broad coding allowed
for an initial exploration of the data and helped
identify the main topics of interest. Following
broad coding, researchers organized the data in
accordance with each study question and com-
bined the coded segments under each category
to create an extensive dataset for each subject.

IV. FINDINGS

The purpose of this study was to examine the
students’ perception of the effectiveness of the
FC approach in an Advanced English Reading
class based on their own experiences as well as
to propose some improvements to the flipped
classroom method in teaching Advanced English
Reading. This study’s findings are divided into
positive and negative student experiences.

A. Positive Experiences

Improved reading outcomes
One of the participants’ positive experiences is

that the flipped classroom helped them to under-
stand course materials better than by using stan-
dard instruction. For instance, some participants
reported that they improved reading proficiency
and scanning techniques in the flipped classroom:
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‘I was able to memorize the course contents
better with flipped classroom instruction than
with conventional lecture-based one.’ [22]

‘I have learned how to develop an effective
search strategy well in flipped classroom.’ [23]

Improved use of class time
The students strongly favored the flipped learn-

ing model and valued the use of class time. The
primary factors could be that they received more
helpful comments and had more practice time as
opposed to sitting through hour-long lectures. For
example, participants stated:

‘More time to practice, more individual help
from the instructor.’ [24]

‘I like being able to discuss with my instructor
during the course and get personal assistance
when working on the assignment.’ [25]

‘I can get more valuable criticism from the
instructor in flipped classroom than conventional
one.’ [26]

Appreciation of online materials
Students also appreciated the preparatory ma-

terials that were created by the teacher on Google
Classroom. For instance, students reported:

‘I think that the number of provided materials
before class is sufficient to meet each other
lesson’s objective.’ [27]

‘Studying the given materials sometimes
makes a difference and I feel more arranged and
secure in class.’ [28]

Preference for the flipped format
Participants also perceived that the flipped

classroom approach is a flexible method, which
proved to be a remarkable advantage of this
approach:

‘Suitable for when I can’t go to school’; ‘Ad-
ditional knowledge when unable to attend the
lesson.’ [29]

‘Students can have more time to find other
materials from different sources on the Internet.
Students can be active in learning, and they can
prepare their lessons well.’ [30]

‘Improve students’ self-study and enhance self-
study skills.’ [25]

‘Students can develop their inherent abilities
and take better control of their own learning.’
[31]

B. Negative Experiences

Technical Challenges
Some participants mentioned that they had no

technology background, or they lacked adequate
technological devices so they didn’t feel pleased
with the flipped approached:

‘Many students have little technical back-
ground knowledge of computers’; ‘Students who
don’t keep up with technology use won’t keep up
with their classmates.’ [30]

Adding to the technical troubles, some students
gave complaints on learning equipments.

‘People without a device may have difficulty
receiving documents, preparing and understand-
ing the lessons well.’ [32]

Time management burden
The flipped classroom was not considered rele-

vant for the students who have little or no attitude
of self-study outside the class. For instance, some
students complained that:

‘I need to do a lot of preparation before class.’
[23]

‘I feel tired of doing a lot of material research
at home.’ [27]

‘I have searched for and read a lot of informa-
tion in the books, on the internet, . . . to be able
to understand the lesson.’ [33]

Inconsistent preparation
Based on researchers’ observations, students’

preparation varied, impacting the effectiveness of
in-class discussions. Some felt unprepared due to
time constraints or lack of motivation, leading to
uneven participation and engagement.

Eye health issues
And finally, some students mentioned that

viewing lecture videos affected their eyesight:
‘Spend more time in front of the laptop, it is

not useful for my eyes.’ [26]
‘Watching videos increases the time of using

mobiles or laptops, so my eyes complain.’ [28]

V. LIMITATIONS

Although this study’s results provide insights
for bettering the flipped classroom method in
teaching English, several limitations in the study
should be considered. First relates to limited
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generalizability, since the findings from a small
sample of 15 students is not representative of
the broader population or even of other under-
graduate classes. The specific characteristics and
dynamics of this particular class might skew
the results. And second, subjectivity and bias
may affect this study as the participants can
introduce bias into the data collection process.
The students’ responses might be influenced by
their perception of the interviewer’s expectations
or their desire to present themselves in a desired
way.

VI. CONCLUSIONS AND
RECOMMENDATIONS

The purpose of this study was to gain an un-
derstanding of students’ perception of the FC ap-
proach in an Advanced English Reading course.
Participants had both positive and negative ex-
periences, even though their experiences tended
to be more positive. Students had more control
in their learning and enhanced their self-study
abilities, which is a critical skill for their personal
development. Based on these findings, the FC
model should be used for other subjects in which
students have more time to do material research,
practice, or engage in discussions, allowing for
deeper learning.

Regarding negative experiences, the instruction
should not only be via video. Diverse learning
resources are necessary. Lecturers should provide
a variety of learning resources, such as videos,
podcasts, and interactive quizzes to cater to dif-
ferent learning styles and preferences. This can
enhance engagement and accommodate students
with varying levels of technological comfort.
Handouts, textbooks, and research papers should
be conducted and delivered to students before
classes, which helps to reduce the time using
mobiles or being in front of the screen. This
also helps participants who do not have access
to technology equipment or lack technical skills.
Furthermore, not only lectures but also quizzes,
animations, and music should be included in
videos to engage students and enhance their self-
study in Advanced English Reading.

Prior to using FC, teachers should provide
workshops or seminars to help students develop
effective time management skills. These work-
shops could provide strategies for balancing pre-
class readings, assignments, and other course-
work, enabling students to navigate the demands
of the flipped classroom more efficiently. Also,
peer mentorship programs where experienced
students guide newcomers through the flipped
learning process need to be considered. Peer
mentors can offer insights, share effective study
techniques, and provide a supportive learning
environment.

The research results also show that lecturers
need to be equipped with more skills in designing
video lectures and the activities of the flipped
classroom model. Moreover, the institution or
English Department needs to set up a team to
support students with technical problems.

In addition, lecturers could emphasize the im-
portance of consistent pre-class preparation to
maximize the benefits of in-class discussions.
Encouraging students to actively engage with the
materials before class can lead to more produc-
tive and insightful group interactions.

Finally, future studies need to be conducted
with a larger sample size, including more univer-
sities and colleges, to improve the diversity and
generalizability of the study results and to make
a more accurate assessment of the effectiveness
of the FC model in teaching Advanced English
Reading in particular and other subjects in gen-
eral. Conducting longitudinal research to track
the long-term impacts of the flipped classroom
approach on students’ learning outcomes and
attitudes should also be considered, which can
provide deeper insights into the sustained benefits
and potential challenges over time.

REFERENCES

[1] Nation IS, Macalister J. Teaching ESL/EFL reading
and writing. 2nd ed. New York: Routledge; 2021.

[2] Basal A. The implementation of a flipped class-
room in foreign language teaching. Turkish Online
Journal of Distance Education. 2015;16(4): 28–37.
https://doi.org/10.17718/tojde.72185

[3] Francl TJ. Is flipped learning appropriate?. Journal of
Research in Innovative Teaching. 2014;71: 119–128.

22



Nguyen Tran Hoai Phuong, Nguyen Thuan Tuyet Suong CULTURE – EDUCATION – ARTS

[4] Hung HT. Flipping the classroom for English lan-
guage learners to foster active learning. Computer
Assisted Language Learning. 2015;28(1): 81–96.

[5] Goodwin B, Miller K. Evidence on flipped class-
rooms is sill coming. Educational Leadership.
2013;70(6): 78–80.

[6] Lage MJ, Platt GJ, Treglia M. Inverting
the classroom: A gateway to creating an
inclusive learning environment. The Journal
of Economic Education. 2000;31(1): 30–43.
http://doi.org/10.1080/0022048000959679.

[7] Strayer JF. How learning in an inverted classroom in-
fluences cooperation, innovation and task orientation.
Learning Environments Research. 2012;15(2): 171–
193. https://doi.org/10.1007/s10984-012-9108-4.

[8] Hew KF, Lo CK. Flipped classroom improves student
learning in health professions education: a meta-
analysis. BMC Medical Education. 2018;18: 1–12.
https://doi.org/10.1186/s12909-018-1144-z

[9] McLaughlin JE, Roth MT, Glatt DM,
Gharkholonarehe N, Davidson CA, Griffin LM,
et al. The flipped classroom: A course redesign to
foster learning and engagement in a health professions
school. Academic Medicine. 2014;89(2): 236–243.
http://dx.doi.org/10.1097/ACM.0000000000000086

[10] Abeysekera L, Dawson P. Motivation and cogni-
tive load in the flipped classroom: Definition, ra-
tionale and a call for research. Higher Educa-
tion Research & Development. 2015;34(1): 1–14.
https://doi.org/10.1080/07294360.2014.934336

[11] Gilboy MB, Heinerichs S, Pazzaglia G.
Enhancing student engagement using the
flipped classroom. Journal of Nutrition
Education and Behavior. 2015;47(1): 109–114.
https://doi.org/10.1016/j.jneb.2014.08.008.

[12] Taylor A. Flipping great or flipping useless? A review
of the flipped classroom experiment at Coventry
University London Campus. Journal of Pedagogic
Development. 2015;5(3): 57–65.

[13] Brown AL, Palincsar AS. Inducing strategic learning
from texts by means of informed, self-control train-
ing. Topics in Learning and Learning Disabilities.
1982;2(1): 1–17.

[14] Rasinski TV. Creating fluent readers. Educational
Leadership. 2004;61(6): 46–51.

[15] National Reading Panel. Teaching children to read:
An evidence-based assessment of the scientific re-
search literature on reading and its implications
for reading instruction. Bethesda, Maryland, United
States: National Institute of Child Health and Human
Development; 2000.

[16] Gustafsson J. Single case studies vs. multiple case
studies: A comparative study. Unpublished thesis.
Halmstad, Sweden: Halmstad University; 2017.

[17] MacDonald B, Walker R. Changing the Curriculum.
London: Open Books; 1976.

[18] Yin RK. Case Study research: Design and methods.
2nd ed. Thousand Oaks, California: Sage Publica-
tions; 1994.

[19] Suryani A. Comparing case study and
ethnography as qualitative research approaches.
Jurnal Ilmu Komunikasi. 2008;(5)1.
https://doi.org/10.24002/jik.v5i1.221

[20] Rowley J. Using case studies in research.
Management Research News. 2002;25(1): 16–27.
https://doi.org/10.1108/01409170210782990

[21] Fraenkel JR, Wallen NE. How to design and evaluate
research in education. 5th ed. New York: McGraw-
Hill; 2003.

[22] SV05NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 5th Decem-
ber 2022.

[23] SV07NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 5th Decem-
ber 2022.

[24] SV10NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 5th Decem-
ber 2022.

[25] SV01NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 5th Decem-
ber 2022.

[26] SV13NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 6th Decem-
ber 2022.

[27] SV15NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 6th Decem-
ber 2022.

[28] SV14NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 6th Decem-
ber 2022.

[29] SV03NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 7th Decem-
ber 2022.

[30] SV04NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 7th Decem-
ber 2022.

[31] SV06NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 8th Decem-
ber 2022.

[32] SV02NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 8th Decem-
ber 2022.

[33] SV08NNA19. Interviewed by Nguyen Tran Hoai
Phuong and Nguyen Thuan Tuyet Suong. 9th Decem-
ber 2022.

23


